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WHAT THE FIELD HUMAN RELATIONS? 


Ep. Nore: recent polling NTL Associates suggested that Training News attempt provide 
center interest and publication for whatever the profession are engaged in.” may use- 
ful, therefore, formulate framework for understanding the field human relations. Participation 
such formulation invited. The following statement does not represent edited paper the 
trainers listed but rather working statement for discussion the Human Relations Training Labora- 
tory Bethel last summer. Panel participants included Howard Baumgartel The University 
Kansas, Kenneth Berrien Rutgers University, Joseph Luft San Francisco State College, Dorothy 
Stock The University Chicago, and Thomas Van Loon the General Board Education the 
Methodist Church. 


WHAT THE FIELD HUMAN RELATIONS NOT: 
new “religion” 
Anything very mysterious, esoteric, mystical 


“Being nice people” 


WHAT IS: 


Basically, the field human relations field research, consulting, training, and action which 
can continuously explore and develop ways interpreting and applying the scientific frame mind 
and the knowledge human behavior developed the behavioral sciences the solution the impor- 
tant human and social problems contemporary civilization. 


THE SCIENTIFIC METHOD AND APPROACH 


The scientific attitude one questioning and seeking for knowledge, for truer and clearer un- 
derstanding what exists the world. The scientific approach views all knowledge tentative and 
hypothetical. The scientific method consists two main parts: one the use precise, logical, syste- 
matic thinking and conceptualization; the other the careful, painstaking, and continuous checking 
hunches, theories, and ideas against observations, facts, and data. Developments the history science 
well knowledge from the field psychology have emphasized how easy for person distort 
his observations, “see” the things wants see. consequence this biasing tendency the 
human observer, the scientist has come accept the requirement that the data-gathering methods, 
which checks his theories and ideas, independent (not influenced by) his own personal percep- 
tion and judgment. very complex instrumentation may used test hypotheses the behavioral 
sciences well the physical sciences, ultimately the data facts upon ‘which all 
edge based are phenomena which can seen, heard, touched, and on, any normal adult. The 
creativity science human enterprise lies, however, not facts and data but the system co- 
ordinated inferences, concepts, and theories built upon the “observables. The specific study the processes 
which knowledge acquired and distinguished from “opinion” and “belief” the philosophy science. 
The study the way which words, gestures, and language are used communicate knowledge and meaning 


= 
ws 
| 
4 
ay 
20 
| 


HUMAN RELATIONS TRAINING NEWS FALL 1960 


the field “general semantics.” Actually, the psychology knowing (cognition) indicates that each 
man himself operates greater lesser degree “scientist” developing his own set beliefs, 
assumptions, and understandings the world his own experience. Each views the world terms 
system personal constructs, which only can alter. Each is, some degree, continually 
checking his “hypotheses” against the world fact. Like the procedure science itself, however, often 
new understanding can occur only after very careful checking the hidden assumptions one’s previous 
view the world. The psychologist, George Kelley, has emphasized the importance seeing the continuities 
between science and the general nature human knowing, between man the scientist and man the 
human person. 


INVESTIGATIONS INTO THE IMPACT TRAINING 
STUDIES HUMAN RELATIONS THE TEACHING-LEARNING PROCESS 


Bowers, School Education, University North Carolina, and 


Soar, School Education, University South Carolina 


Ep. Note: The research described here was conducted the authors the Nashville City and 
Davidson County school systems Tennessee. was supported through the Cooperative Research 
Program the Office Education, U.S. Department Health, Education, and Welfare. 


Our American schools have accepted responsibility for teaching democratic ideals and values, and the 
skills group membership and leadership. Participation and learning experience are central values 
contemporary education. Although much attention has been directed developing teachers’ under- 
standings educational goals and objectives, little training has been given the classroom teacher 
how can implement these goals. Laboratory training human relations provides one obvious method 
remedy this neglected area. Therefore, the central thesis examined these studies was that laboratory 
human-relations training provides the means for increasing teachers’ skills promoting specified kinds 
pupil growth. Along with this central effort, number problems related the prediction teacher- 
and pupil-classroom behavior were also examined. 


Data were obtained from elementary school teachers which described personality 
classroom teaching methods, and group problem-solving skills. The data specifically included measures of: 


Teachers’ personality and attitudes 


The Minnesota Multiphasic Personality Inventory scored all clinical keys well the special 
scales Teacher Attitude, Hostility, Pharisaic Virtue, Ego Strength, Anxiety, and Repression. 


The Minnesota Teacher Attitude Inventory (attitudes towards pupils); the Teacher Opinion Inven- 
tory (attitudes towards teaching); and the Survey Educational Leadership Practices 
ventory actual and ideal leadership practices expressed terms the autocratic-democratic 
continuum 


to 


Teachers’ and pupils’ classroom behavior 


The behavior teachers and pupils the classroom was recorded the Medley and Mitzel Ob- 
servation Schedule and Record. This standardized observational schedule from which the authors 
have derived three factor scores factor analysis. These scales consist Social Structure—the extent 
which the classroom organized terms self-directing groups, with without the teacher; Verbal 
Emphasis—the relative emphasis placed traditional verbal learnings; and Emotional Climate—the 
extent which the classroom characterized warm, accepting, permissive social climate, 
contrasted with cold, critical, rejecting one. 


Pupils’ social skills 


The group behavior the pupils was assessed the Russell-Sage Social Relations Test. This rela- 
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tively new situational test evaluates the ability group plan and carry out series standard 
problems. Some ten different factors, including emotional climate the classroom, participation, ability 
evaluate one another’s plans, and the behavior uninvolved pupils, are utilized obtaining final 
composite score. 


All these measures were obtained from each participating teacher and her class the spring 
1959. During the summer, laboratory training was administered the teachers. Follow-up meas- 
ures were taken all year later the spring 1960. 


The training outline paralleled typical National Training Laboratories sessions with 
modification. The sessions were scheduled for three weeks daily sessions for 
period. During the rest the day, the teachers were housewives and mothers, rather than residents 
“cultural Many the teachers had worked together previous efforts. These factors appeared 
present serious problems the training. Morning schedules included theory and skill practice (usu- 
ally integrated into one session), coffee break approximately half hour, and two-hour Group. 
accommodate the schedules the people involved, two three-week training sessions were held. The 
first was attended teachers during June, and the other was attended teachers during August. 


Although the analysis not yet complete, several kinds results have emerged from the study: 


Social skills pupils and observed teacher-behavior can predicted from attitude and personality 
data with approximately the same degree success that grades school can predicted from intel- 
ligence tests. The probable reason for these results’ differing from those other studies that the ma- 
jority such studies have utilized ratings rather than observations, and the results have been limited 
the nature the ratings. 


Measurable change teacher- and pupil-classroom behavior was found. Although many teachers changed 
the expected direction, for some teachers the change was the opposite way. Some 
came more autocratic, less accepting, used participative methods less, and taught group problem-solving 
skills less well. Analysis the technique showed that possible predict, with 
considerable degree success, which teachers will profit from the training and which teachers will 
not. Although the relationships are complex, change desirable direction consequence the train- 
ing experience appears depend two factors. One factor need for change; that is, being extremely 
autocratic traditional predicts change the desired direction [the need for change the direction 
more participative procedure]. The second factor appears possession personality resources 
which permit exposing one’s self, and accepting feedback during the training sessions. This latter ques- 
tion one which trainers have asked that the present data answer, e., person who does not have 
personality resources sufficient the requirements the training reacts increasing defensiveness 
rather than growth. The obtained relationships with several keys the MMPI were quite clear-cut. 


The relevant question here which requires further research whether the same result might found 
the teachers with less adequate personal adjustment were situations which there were strong group 
support for the change which promoted the training. The typical teacher this study was the only 
person from her school who participated the project. Some the schools were autocratic climate, 
and support for innovations was likely non-existent for many the teachers. 


addition the statistical analysis, subjective, observational data also supported the conclusion that 
numbers teachers were able work more effectively with their classroom groups after the training. One 
group trained teachers met later alumni meeting and commented spontaneously that they were now 
able leave their classrooms without behavior disorder, whereas they had not previously been able 
so. the classroom one the trained teachers numbers pupils were found participating 
effect the teaching process. The classroom fifth grade) was organized several relatively autono- 
mous groupings which children differing ability levels were found, and the groups had evolved pro- 
cedures which abler students the groups helped the less able. For example, the spelling grades 
several the least able students had risen sharply consequence study help received from their group. 
still another first-grade classroom, when the teacher was not present, the pupils went about their work 
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quite matter-of-factly. the Social Relations Test, which the class was given complete responsibility 
for the direction their own behavior, the same group proceeded similar businesslike fashion without 


direction and without disorder. 

Perhaps the real pay-off was expressed fourth-grader her perception group-member respon- 

You can’t just sit the group and not say word, but you can’t just talk all the time. You 

not fuss group but you have tell what you think. You can’t always have your way. 

You have share ideas and work group help and work think 

without few fusses group just much all. have share our troubles. many peo- 

ple say, better have two more heads than one.” 


THE PRINCIPALS’ LABORATORY STUDY 


Horace Mann-Lincoln Institute Social Experimentation, 
Teachers College, Columbia University 


Ep. Nore: Other project personnel this research conducted the Horace Mann-Lincoln 
Institute were Thomas Harris, Sanci Cohen Michael, and Frederick Whitman. For somewhat 
more detailed account, see the December Journal Counseling Psychology. HMLI monograph 
reporting the study scheduled for spring publication. 


What the actual impact human-relations training, and what seems account for this impact? Data 
analysis has just been concluded two-year study the processes and outcomes laboratory held 
Bethel August 1958 for persons, most them elementary-school principals. sponsor- 
ship was jointly through NTL and the NEA’s Department Elementary School Principals. 


felt that the laboratory offered excellent chance several things: (a) measure, with 
occupationally-homogeneous group, the durable effects (if any) training; (b) test general theory 
learning during training; (c) work out answers some persistent methodological problems which plague 
training research. 


Design 


On-the-job measurements effective functioning were made before, three months after, and eight 
months after the laboratory for the delegates, for matched control group principals suggested the 
delegates, and for national random sample drawn from the Department Elementary School Principals 
directory. Before and during the laboratory, measurements were made delegates’ standing differ- 
ent predictor variables—factors which would help explain amounts laboratory -caused change. These in- 
cluded personality, training process, and back-home organizational variables. 


Findings 


Change the job. two standard questionnaires, the Ohio State Leader Behavior Descriptions 
Questionnaire, and the Pepinsky Group Participation Scale, the delegates showed net changes bevond 
those appearing the control groups. But open-end measure, where each delegate and 6-8 his job 
associates were asked describe changes that had occurred his behavior since the laboratory, showed 
decisive differences: 73% delegates, versus 17% and 29% the two control groups, were seen behav- 
ing differently the job. The changes were largely group- and organization- -relevant behavior, and em- 
phasized sensitivity behavioral skill (“listens more,” “shares decisions,” “gives more help”). 


Change the laboratory. began with total different change measures the laboratory, 
derived from trainer ratings and pre-post performance test. Two major methodological findings emerged: 
(1) outcomes like “sensitivity” could not reliably distinguished from agnostic ability” and “oper ating 
skill,” either ratings sociometrics; (2) the most valid measure change the laboratory turned out 
pre-post anchored ratings the delegate made the staff member who saw him longest and deepest 
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—his T-Group trainer. 
with change the job. 
ceived learnings. 


Reasons for change the laboratory. 


reception clear, strong, helpful feedback. 
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all laboratory change measures, this was the only one correlate significantly 
This rating was also correlated 


with the self-per- 


Our theory specified that laboratory learning would func- 
tion the learner’s desire for change, the degree which 


‘unfroze,” his active his 


Initial desire for change proved not significant factor 


(other evidence suggested that defensive protestations change were work), but the three other factors 


named were clearly trainer-rated change .36, .46, 


factors did not appear 
laboratory. 


Personality factors (ego strength, flexibility, 


and need affiliation 


these three 


Inter estingly, 


take hold” behaving predictably until the second week the 


were not highly correlated with 


actual change the laboratory, did serve aid the person’s unfreezing, involv ement, and response 


feedback. 


Reasons for changes the job. 


Not surprisingly, the biggest single factor accounting for change 


the job was the amount change measured the laboratory (trainer ratings). These judgments predicted 


high low job change with 71% accuracy 


(though, course, accuracy “figure 73% could have been 
obtained undifferentiated prediction that everyone would change). 


Two organizational factors, se- 


curity (as measured vears experience and power (as measured number teach- 


and organizational adequacy showed relationship. 


above. 


Comments 


but measures autonomy, perceived power, 
did the three personality measures named 


Whether not laboratory outcome measure can dev eloped that more cognitiv ely differentiated 
than the simple “weathered- down” measures which sensitive this study interesting ques- 


tion. 


any rate, comforting know that trainers’ judgments can trusted. 


encouraging know, too, that our ideas—shared most NTL trainers—about the importance 
unfreezing, involvement, and feedback are empirically suppor ted. 


Too, these findings suggest that rather difficult predict, ahead laboratory, who will learn 
gain most. Neither personality nor organizational instruments supply much help measures the 


actual transactions with the experience the laboratory. 


Since many people labo- 


ratories, and since such large proportion those are accepted, may wisest from practical 
point view develop screening measures which will identify potential non-learners. 


THE GROUP AND THE MACHINE 


Those who are once impressed the potential 
the teaching machine and concerned lest iso- 
late the individual from group forces supporting 
learning may interested remarks Arthur 
Henderson, Senior Lecturer Management Studies 
Henderson reporting the Organization for Eu- 
ropean Economic Cooperation following his mission 
last summer the United States study business 
administration school programs. writes: 


“There will soon great activity the program- 
ming courses established disciplines allow the 


student proceed his own rate learning with 
constant self-checking, probably means 
ing machines scrambled books. There will 
resistance from teachers increasing pro- 
ductivity education there was from workers 
increased productivity the factory. Nevertheless, 
the status likely enhanced the 
demand for education increases and the teacher con- 
centrates dealing with student problems, activities 
which require group action, and seminars for inspira- 
tion and general guidance. 


“As the factory there will much more team- 
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work performing, well planning, the teach- 
ing tasks. One advantage ‘automatic’ teach- 
ing that requires constant student activity. This 
will supplemented by, integrated with, tasks 
which require the student inv estigate, 
committing himself course action. Un- 
der the heading tasks include exercises, papers, 
projects, discussions, cases, role-playing, games, and 
other techniques yet invented. most these 
tasks will work group-member that 
continues learn social skills. 


“By these methods, something the nature 
being set for learning, distinct 
from research purposes. convinced are 
see management education more groups formed 
for the purpose learning how groups work the 
lines the National Training Laboratories. Such 
study group dynamics, but their main function 
will lead the participants understanding 
the processes which they are continually in- 
volved members social groups. this and sup- 
plementary activities hope there will co- 
operation teachers all the behavioral sciences 
makes “deep impression the participants, but 
their emotions may deeply disturbed, adequate 
selection and preparation the teachers are 
paramount importance.” 


teacher training, comments: 


“Students are being taught more and more about 


that talk not 
necessarily convey the intended meaning. Yet 
there very little attempt teach new potential 
teachers anything about classroom communication, 


communications; for instance, 


except when their knuckles are rapped 


fingers burnt committing errors 
judgment. 


“There are many America who decry the isola- 
tion the teacher, that his own responsible super- 
ior dare not him work discuss his 
methods much detail. Good administrators learn 
various signs and rumors who are the good teach- 
ers and who are the bad, but cannot much 
help the moderately good teacher become better 
because these deeply- -rooted taboos There are 
signs, however, that the taboos will disappear due 
course. the special executive courses there 
open invitation every member the specially 
chosen ‘faculty’ observe the activities any other, 
and sometimes—all too rarely—this done. 


“At some stages their careers teachers need help 
performing their administrative tasks—even teach- 
ers management subjects—and the arts con- 
sultancy and supervising research. 


“For some time teacher training must necessarily 
take the form pearls wisdom offered the 
experienced. The value the ‘pearls’ will lie 
the opening the students’ imagination, 
encouragement discussion and 
This will supplemented what known sur- 
mised about the process learning adolescents 
and adults, and increasing knowledge may ex- 
pected this field.” 


NEW, PERTINENT, AND USEFUL 


THELEN, Education and the Human 
Quest. New York: Harper Brothers, 1960. 224 pp. 
$4.75. 


“We know great deal about the nature man, 
knowledge, and society; about the dynamics 
ing individuals; about the factors affecting group 
performance: about intergroup relations social 
action; about community improv ement. But most 
this knowledge has far made almost dent 
all practices. 


think our present situation grave; more, 
immoral. For act ignorantly when knowledge 
available, deny realities that patently exist and 


make genuine difference the worst crime 
civilized man.” 


Thelen’s concern (without yielding further the 
temptation quote) how may about mak- 
ing the school educative. For education caught 
squeeze. Pressures from exploding popula- 
tion, from high mobility making 300 per cent turn- 
over pupils year not uncommon, plus the 
teacher shortage, account for the desperate search 
for short cuts, for the pre-packaged course, for 
“teacher-proof” devices, for return simpler con- 
cepts education. Thelen sees way out our 
confusion return sense high purpose. The 
comparatively simple process rededication that 
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once worked has lost its magic, but there counter- 
dynamic available us. This the process 
inquiry. 


burn the school down and start over: 
tinkering without theory not good enough. What 
need drastic overhauling education reach- 
ing everyone concerned (whether knows 
likes not) and building what know about 
man, knowledge, and society. know enough 
able harness the job education basic ten- 
dencies man and society—the quest for selfhood, 
for social order, for action. Outlining program for 
doing this the business this book. 


Professor Thelen currently leave from The 
University Chicago and the staff the Center 
for Advanced Study the Behavioral Sciences, Palo 
Alto, California. has served the staff 
number NTL laboratories. 


Social Systems: Essays Their 
Persistence and Change. Princeton, Van 
Nostrand Company, 320 pp. $5.75. 


Since multitude problems result from our 
failure foresee repercussions throughout society 
that may result from any social act, book that de- 
velops systematic way “of looking society and 
social change very useful. Charles Loomis, who 
introduced course Contemporary Social Sys- 
tems Michigan State University 1945, has de- 
voted much the time since then 
social change and developing the conceptualized 
social system basic research model. these 
essays applies this construct various social 


economic and social dev elop- 
ment, disasters, resistance the new. 


Loomis’ interest change has led him re- 
search social phenomena possessing extreme 
change potentials such those occurring 
tional borders, expanding underdeveloped areas, 
and, the other extreme, those displayed rela- 
tively static societies. 


His analysis social systems based upon nine 
elements and the processes which each articu- 
lated and upon six comprehensive master proc- 
esses. The nine elements considered belief, 
sentiment, “norming” patterning, status roles, con- 
trolling—either power voluntary influence, rank- 
ing, sanctioning, facilitating, and goal. The six master 
processes bringing about change are commu- 
nication, boundary maintenance, stemic linkage, 
control, and 


the essay educational social stems, Loomis 
points out that since the schools are society’ vehicles 
for transmitting the prevailing culture young, 
there can great divergence between the 
ments and processes that articulate the society and 
those that articulate the school system. this 
context that examines the elements and processes 
the educational systems the US, the USSR, and 
Mexico. 


Dr. Loomis Research Professor Sociology and 
Anthropology Michigan State University. 
member NTL’s Board Directors (Research 
and NTL Staff Associate. 


NTL EXPANDS SUMMER TRAINING PROGRAM FOR EDUCATION 


NTL this year expanding its summer training 
programs designed especially for educators. These 
programs, each held Bethel, Maine, include 
the following: 


THE SECOND ANNUAL COLLEGE STUDENT LEADERSHIP 


This will build upon experience last summer 
conducting laboratory for student leadership teams 
four each, sent seventeen colleges and universi- 
ties across the country. This laboratory concerned 
with better utilization the whole campus culture 
for individual learning and for leadership develop- 
ment. maximum twenty-five teams can ac- 
commodated. The staff last summer, with Ronald 


Lippitt The Institute for Social Research The 
University Michigan dean, described the stu- 
dent laboratory “an exciting 


LABORATORY FOR COLLEGE FACULTY AND STUDENT 


This program will concurrent with but sepa- 
rate from the student laboratory. hoped that 
individual colleges and universities will send both 
student and faculty teams Bethel because the 
implications for collaborative planning and action 
campus the following year. important con- 
cern will the articulation classroom learning 
experience. 
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NATIONAL TRAINING LABORATORY FOR SCHOOL 


This program builds previous training programs 
for school principals but will specially designed 
for school executives growing urban and 
ban school systems. The focus will 
lems and opportunities growing out rapid 
change and having with growth and high mo- 
bility population, with increased interaction be- 
tween school and community, with inadequate artic- 
ulation between youth and adult culture, 
with the ‘of technology education, and 
with the fact that education today big business. 
Many the problems confronting execu- 
tive today, like those confronting the executive 
business and industry, have human component. 
NTL’s experience working with industrial man- 
agement for several years relevant. 

This Laboratory will limited fifty partici- 
pants. small number applications will ac- 
cepted from persons from colleges and universities 
and from state departments education especially 
interested training and development programs 
for school executives. 


NATIONAL TRAINING LABORATORY FOR CLASSROOM 


Separate from but concurrent with the School Ex- 
ecutives Laboratory will new program designed 
for the classroom teacher who interested better 
utilization group forces support individual 
learning and whose school system encourages innova- 
tive practice. This program must limited thirty 
teachers, teacher- superv isor teams. planned 
that participants will spend part each day ses- 
sions the regular Human Relations Training Labo- 

and the balance each day “special 
laboratory work for planning for the application 
laboratory learnings the classroom. 


NTL ANNOUNCES 


THIRD ANNUAL NATIONAL ORGANI- 
ZATIONS LABORATORY February March 
Williamsburg Lodge, Williamsburg, Virginia. For 
professional staff and selected qualified volunteers 
national organizations with volunteer constituency. 

FIFTH ANNUAL KEY CONFER- 


Conference Center, Forest, Tuxedo, New 
York. For top level agement. 


SIXTH ANNUAL MANAGEMENT WORK CON- 


January 


Arden House, Harriman, New York. For persons 
charge various line operations, staff men, and 
persons with administrative responsibilities the 
policy level. 


COLLEGE CREDIT 


For small additional registration fee, two hours 
graduate undergraduate credit may earned 
through the above laboratories from the University 
Maine (except through the College Student 
Leadership Laboratory, through which two hours 
undergraduate credit only may earned). 


CONSULTATION PROGRAM 


innovation training and application, NTL 
will this year arrange for special consultations dur- 
ing the week following each two-week laboratory. 
Staff will available during this period for three- 
five day consultations with individuals participating 
the laboratories. some cases such individuals 
will joined others from their school system, 
their organization, their institution, their commu- 
nity. This will interest those persons who 
want more intensive help their own situations 
than possible during the Laboratory. 


For further details, write the National Training 
Laboratories. 
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